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ACHUCTHUBHI TEXHOJIOT'II IK 3MICTOBE S1/IPO IIU®POBOI KOMIETEHTHOCTI
MAMBYTHIX ®AXIBIIB 31 CHEIIAJILHOI OCBITA

ASSISTIVE TECHNOLOGIES AS THE CONTENT CORE OF DIGITAL COMPETENCE
OF FUTURE SPECIAL EDUCATION PROFESSIONALS

AHoOTanifA. Y CTarTi TEOPEeTHUYHO OOTPYHTOBAHO ACHCTHUBHI TEXHOJOTII SIK 3MICTOBE SIPO
1M (POBOI KOMITETEHTHOCTI MalOyTHIX (haxiBIliB 31 CIIeIiadbHOI OCBITH. AKTYaIBHICTD JIOCIIIKCHHS
3yMOBJICHA TUM, 110 TU(PPOBA KOMIETEHTHICTH y Cepi CrenialbHOI Ta IHKIIO3UBHOI OCBITH HE MOXKeE
00Me’KyBaTHCsI 3arajibHOO 3/IaTHICTIO BUKOPUCTOBYBATH 1H(OpMaIliifHO-KOMYHIKalii{Hi TeXHOJIOT1],
a Ma€ OXOIUTIOBaTH 3abe3meueHHs AOCTYMHOCTI, 1HAWBIMyami3allii, KOMyHIKaTUBHOI MiATPUMKH,
ydJacTi Ta 6e3meuHoi B3aeMo/Iii 3100yBaviB OCBITH 3 OCOOMMBUMH OCBITHIMH TToTpebamu. Ha ocHOBI
aHaJI3y MDKHAPOJIHUX paMOK IMUGPOBOi KOMIIETEHTHOCTI, MIAXO/IB 1HKIIFO3UBHOI ITU(POBOI OCBITH,
MPUHIUIIB YHIBEPCAIBHOTO JM3aiiHy JJI HaBUYAHHS Ta Cy4aCHHUX JOCIIKEHb 110JI0 BUKOPUCTAHHS
ACHCTUBHUX TEXHOJIOT1M BU3HAYEHO IXHE MiClle Y CTPYKTYpi MpodeciiiHol MmiAroToBKM MaiiOyTHHOTO
(axiBis 31 cneriaabHO1 0cBiTH. [ToKa3aHo, 1110 ACUCTUBHI TEXHOJIOTIT TOIIJIFHO PO3IVISAATH HE JIUIIIE
SK OKpeMl TEXHIYHI 3acOo0M MIATPUMKH, a 1 SIK CHCTEMY IEJaroriyHo OOTPYHTOBAHMX PIllEHb,
CIpSIMOBAHUX Ha TMONOJAHHS Oap’epiB AOCTYyIy, MIATPUMKY KOMYHIKAIlil, 1HAMBITyai3allito
HaBYaHHs, KOMIIEHCAIil0 (PyHKIIOHAIBHUX TPYAHOIIIB 1 PO3LIMPEHHsS OCBITHBOI ydacTi. Y CTarTi
y3araJbHeHO OCHOBHI TPYIIM aCUCTHBHUX TEXHOJOTIH 3a IMeJaroriyHuM MPU3HAYCHHSIM, BU3HAYEHO
iXHIO poJIb y peaizallii JOCTyIHOCTI, 1HIMBITyalli3alii, y4acTi, KOMIIeHcalli 6ap’epiB, OLIHIOBAHHSA
e(EeKTUBHOCTI Ta €TUYHOTO BHUKOpPHCTaHHS IM(PpoBuX pimeHb. CHopMylTboBaHO BUMOIH IIOAO
MiArOTOBKM MaiOyTHIX (haxiBIliB 31 cIieliadbHOI OCBITH J0 BUKOPUCTAHHS aCHCTUBHUX TEXHOIOTIH,
30KpeMa aHaJITHKO-A1arHOCTUYHI, 1HCTPYMEHTAJIbHO-aaNTaliiiHi, METOJNYHI, KOMYHIKAaTHBHI,

KOMaHHO-CYMPOBIIHI, peIeKCUBHO-OIIHHI Ta €TUKO-0e3meKoBl BMiHHS. Lle mocumoe nmpakTuany
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CIPSIMOBAHICTh TOCTIIKEHHS. 3p00JEeHO BUCHOBOK, 10 ACUCTUBHI TEXHOJIOT1T MaIOTh PO3IIISIAATHCS
K MPAaKTUYHUN MeXaHi3M (OpMyBaHHS IHKJIIO3UBHOTO KOMIIOHEHTa IU(PPOBOi KOMIIETEHTHOCTI,
OCKUIBKH came uepe3 ix 1o0ip, ajanTailiro, BIPOBAKCHHS i OLIHIOBaHHS MaiOyTHIN ¢axiBenp 3i
CHeIiajJbHOI OCBITH peaii3ye MPUHLMUIM JOCTYIMHOCTI, 1HIWMBiAyati3amii Ta y4acTi B Iu(poBOMY
OCBITHBOMY CEPEIOBHIIII.

Knrouoei cnoea: acucTuBHI TEXHOIOrII, CIeIliaJibHa OCBITA, IHKIIO3MBHA OCBITA;
iH(pOopMaLifHO-KOMYHIKAIIHI TeXHOJOT11; yHiBepcanbHuil qu3aitn ans nadanas (UDL); nudpona

KOMIIETEHTHICTh; TTpodeciiiHa MiIroTOBKA.

Abstract. This article provides a theoretical justification for assistive technologies as the
content core of digital competence for future special education professionals. The relevance of the
study stems from the fact that digital competence in the field of special and inclusive education cannot
be limited to the general ability to use information and communication technologies, but must
encompass ensuring accessibility, individualization, communication support, participation, and safe
interaction for learners with special educational needs. Based on an analysis of international
frameworks for digital competence, approaches to inclusive digital education, principles of universal
design for learning, and contemporary research on the use of assistive technologies, their place in the
structure of professional training for future special education specialists has been determined. It is
demonstrated that assistive technologies should be viewed not merely as individual technical support
tools, but as a system of pedagogically sound solutions aimed at overcoming access barriers,
supporting communication, individualizing learning, compensating for functional difficulties, and
expanding educational participation. The article summarizes the main groups of assistive
technologies by pedagogical purpose and defines their role in ensuring accessibility,
individualization, participation, reducing barriers, evaluating effectiveness, and the ethical use of
digital solutions. Requirements are formulated for training future special education professionals in
the use of assistive technologies, specifically analytical-diagnostic, instrumental-adaptive,
methodological, communicative, team-based educational support skills, reflective-evaluative, and
ethical and safety-oriented skills. This strengthens the practical orientation of the study. It is
concluded that assistive technologies should be viewed as a practical mechanism for developing the
inclusive component of digital competence, since it is through their selection, adaptation,
implementation, and evaluation that future special education specialists implement the principles of
accessibility, individualization, and participation in the digital educational environment.

Key words: assistive technology; special education; inclusive education; information and
communication technologies; Universal Design for Learning (UDL); digital competence;

professional preparation.
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AKTyaJbHICTh AocaigxkenHs. [{upposa Tpanchopmaliis OCBITH 3MIHIOE 3MICT
npodeciiiHol MmiAroToBKM MailOyTHIX (axiBIiB 31 CHENIadbHOT OCBITH. Y WIH Tamy3i
u(ppoBa KOMIETEHTHICTh HE MOXKE 3BOJIUTHUCS JIHILE 10 BOJOMIHHS 1H(OpMaLiiHO-
KOMYHIKallIHHUMU TEXHOJIOT1SIMH, OCBITHIMH IUIaTGopMaMU Y €JIEKTPOHHUMU
pecypcamu, a Ma€ OXOIUTIOBATH 3JIaTHICTh 3a0e3nedyBaTé JOCTYIHICTh OCBITHBOTO
CEpeNoBHUINA, 1HIWBIAyaTi3allil0 HABYAILHOI B3a€MOIIi, MIATPUMKY KOMYHIKAIil Ta
y4acTi 37100yBadiB OCBITH 3 OCOOJIMBUMH OCBITHIMHU ITOTpeOaMH, a TAKOXK JOTPUMAHHS
ETUYHMX 1 OE3MEeKOBUX BUMOT ITiJT YaC BUKOPUCTAHHS MU(PPOBHUX 3aCO0iB.

Y 11bOMYy KOHTEKCT1 0COOIMBOTO 3HaYCHHS Ha0yBalOTh ACUCTUBH1 TEXHOJIOT 1, SIK1
B MIKHApPOJAHUX JOKYMEHTAX PO3MIAAIOThCS K YMOBA pealizallii mpaBa JIOAUHU Ha
OCBITY, KOMYHIiKalll0, y4acTb 1 He3anexHicTh (World Health Organization & United
Nations Children’s Fund, 2022). Jlyig crieriaasHOT Ta 1HKJIFO3UBHOI OCBITH 1X JOIIBHO
TPAKTyBaTH HE JIUIIE K OKPEMI MPUCTPOI, IPOrPaMH YU CEPBICH, a 1 SIK MEAaroriyHoO
OOTpyHTOBaHy CHUCTEMY UHM(PPOBUX, TEXHIYHUX, METOAUYHUX 1 OpraHi3aliifHuX
pillieHb, COPSIMOBAHMX Ha TOJOJAHHSA Oap’€piB AOCTYIy, MIATPUMKY KOMYHIKAII,
1HMBITyalli3alll0 HaBYaHHS, PO3BUTOK CAMOCTIMHOCTI Ta PO3LIMPEHHS OCBITHHOI
ydacTi. EQEeKTUBHICTh TaKMX TEXHOJIOTIM BHU3HAYAETHCA HE TaK iX TEXHIYHUMH
XapaKTepUCTUKAMH, SK TMEJaroridyHol JOIUIBHICTIO, BIAMOBIIHICTIO MOTpedam
KOHKPETHOTO 3700yBadya OCBITH, YMOBaM CEpPEJOBHINA Ta HABYAIHLHUM 3aBIaHHAM
(Jones et al., 2021).

BoaHoyac y HaykoBOMY © OCBITHBO-NIPAKTUYHOMY TIOJII 30€pIraeThCs
HEJOCTaTHS y3rOIXKEHICTh MK OHITTIMU «IIU(POBA KOMIIETEHTHICTh), «IHKJIFO3MBHA
OCBITa» Ta «aCHUCTHUBHI TEXHOJOTI». ACUCTHBHI TEXHOJOTII YaCTO PO3MIISAIAIOTHCS K
creniajbHe 00aqHaHHsA a00 JONMOMIKHUN TEXHIYHUHN pecypc, TO1 K IXHIM MOTeHI1al
SK 3MICTOBOTO sipa IHKJIIO3MBHOTO KOMIIOHEHTa IU(POBOI KOMIIETEHTHOCTI
MaiOyTHROTO (axiBId 31 CHEIIAJbHOI OCBITH MOTPeOye LUIICHOTO TEOPETUYHOTO
oOrpynTyBanHs. Came 1€ 3yMOBJIIOE€ aKTyaJlbHICTh JOCTI/PKEHHS Ta BU3HAYA€ HOTO
CHPSMOBAHICTh Ha KOHKPETH3AI[ll0 MiCIsl aCUCTHUBHMX TEXHOJOTIH y CTPYKTypi

npodeciiinoi 1 pPoBOi MiITOTOBKHY.
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AHaJi3 momepeaHix aocaimkeHb i myoOaikauiil. [IpoGnemaruka 1udposoi
JOCTYMHOCTI, 1HKJIIO3UBHOI IU(POBOI OCBITU Ta ACUCTUBHUX TEXHOJIOTIH AKTHBHO
PO3MIIAIAETHCS B MIKHAPOIHUX JOKYMEHTaX 1 CydaCHUX HAyKOBHX JTOCIIDKCHHIX. Y
robansHoMy 3BiTI WHO Tta UNICEF mninkpecieHo wmacmtabHICTh TOTpeOu B
ACUCTUBHUX TPOAYKTaX: MOHAA 2,5 MIPH JIONEH MOTPeOyIOTh OAHOTO a00 KUIBKOX
TaKuX MPOAYKTiB, a 10 2050 poky I KUIBKICTh MOXKE 3pOCTH JI0 MOHaa 3,5 MIIPA
(World Health Organization & United Nations Children’s Fund, 2022). Ile akryanizye
MiArOTOBKY (paxiBIiB, 3JaTHUX MPAIIOBaTH 3 ACUCTUBHHUMHU TEXHOJOTISIMU SK 13
HEB1JI’EMHOIO CKJIaJIOBOIO MPOo(eciHHOI ISITBHOCTI.

MeTonooTiYHO BaXKIMBUMH ISl OCMHUCICHHS LHHU(PPOBOI KOMIIETEHTHOCTI €
eBporeiicbki pamku DigComp 2.2 ta DigCompEdu. DigComp 2.2 po3kpuBae ii uepes
3HAHHS, YMIHHS W CTaBJICHHS, HEOOXI/H1 JJi BIEBHEHOTO, KPUTUYHOTO Ta OE3MEYHOTO
BUKOpHUCTaHHS LudpoBux TexHonorid (Vuorikari et al., 2022), a DigCompEdu
KOHKPETH3y€e IU(POBY KOMIIETEHTHICTh Y MENaroridHiil AisUIbHOCTI, 30KpeMa II0A0
uM(ppoBUX pecCypciB, HaBUAHHS, OLIHIOBAHHSA Ta PO3IMIUPEHHS MOXKIUBOCTEH
3n00yBauiB ocBitH (Redecker, 2017). Bognowac y miaroToBii MaiOyTHiX (axiBLIB 31
CHeIiaJbHOI OCBITM 11 PpaMKH TOTPEOYyIOTh I1HKJIIO3MBHOTO U KOPEKIIIIHO-
MEJAroriyHoro yTOYHEHHS, OCKUIBKM HE MOBHOI MIPOI0 PO3KPUBAIOTH CHEHUDIKY
poOOTH 3 ACUCTUBHUMHM TEXHOJOTISIMH, IU(PPOBOIO TOCTYIHICTIO, aIbTEPHATUBHOIO
KOMYHIKAIII€I0 Ta 1HAWBIYal130BaHOIO MMiITPUMKOIO.

VY 3apyOikHIN Haylll IHKIIO3UBHA IU(PPOBA OCBITA PO3MIAAAETHCS SIK MOETHAHHS
upoBoi TpanchopMmallii, JTOCTyHMHOCTI, YHIBEPCAIBHOTO [U3aiHYy, aCHCTUBHHX
TEXHOJIOT1H, IU(POBUX KOMIETEHTHOCTEH IMENaroriB Ta OpraHi3aliifHOi TOTOBHOCTI
ocBiTHIX 1HcTUTYLIH (European Agency for Special Needs and Inclusive Education,
2022). I3 mum ysromkyetbes miaxin Universal Design for Learning, y sikomy
HAroJIONIeHO Ha HEOOXIAHOCTI MPOEKTYBaHHS MHOXXHUHHHUX CHOCOOIB 3ajyyeHHS,
npencTaBieHHs iHGopmarii, Jii Ta BUPaKEHHs, a TaKOXK ONTHUMI3aIlli AOCTYIy 0
MarepiaiB, aCUCTUBHUX 1 JocTynHux TexHosori (CAST, 2024). CyyacHi miaxoau
aKIIEHTYIOTh HE JIMIIE Ha 3a0e3MeueHH] 00JaHaHHsaM, a il Ha (OpMyBaHHI 34aTHOCTI

rneaarora CTBOproOBaT JOCTYIIHC, THYYKC u aZalITUBHC OCBITHE CCPCaAOBHUIIIC.
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JlociKeHHs, MPUCBSYEHI M1TOTOBII MEIaroriB 10 BUKOPUCTAHHS ACHCTUBHUX
TEXHOJIOT1i, CBIAYaTh PO 3HAYYIIICTh MPAKTUYHOTO HABYAHHS, CTICL1AIbHUX MOJENIeH
no0opy TexHOJOTiM Ta mpodeciiHoi miaTpuMku. Sk 3a3Hadaroth B. A. Jones Ta
cniBaBropu, Bukopuctanusi SETT Framework, sikuii nepen0adae anamiz 3100yBada
OCBITH, CEpeIOBHINA, 3aBAaHb Ta IHCTPYMEHTIB, MiJBUIIY€ 3AaTHICTh ManHOyTHIX
nearoriB JoOMpaTu aCUCTHBHI TEXHOJIOTIi BIAMOBIAHO 10 1HAWBIAYaJbHHUX IOTPEO
(Jones et al., 2021). J. Park, M. Gremp 1 M. Shin BcTaHOBWIH, 110 IHTEPAKTUBHE
MpakTUYHE HaBYaHHS CHOpPUAE€ 3POCTAHHIO 3HAaHb CTYACHTIB 1 (OPMYBaHHIO
MO3UTHUBHIIIOTO CTABJICHHS /10 ACUCTUBHUX TEXHOJIOTIM MOPIBHSHO 3 TPAIUIIHHOIO
nexiiero (Park et al., 2026). Bigrak mpodeciitHa miaroroBka Mae rependadaT He JIUIIe
O03HAHOMJICHHSI 3 BHJIaMH AaCHUCTHBHHMX TEXHOJIOTIH, a ¥ MpaKTH4YHI 3aBAaHHS 3 1X
1000py, TECTYBaHHS, afanTallii Ta rmeJIaroriaHoro OIiHIOBaHHS.

OxpeMi AOCIHIKEHHS! aKUEHTYIOTh YBary Ha TOTOBHOCTI, KOMIIETEHTHOCTSAX 1
CTaBJICHHI1 CHEIlaJbHUX TEaroriB 0 BUKOPUCTAHHA AaCUCTUBHUX TEXHOJOTIA. B.
I. Aldagamseh Ta cmiBaBTOpH BUSABWIM TO3UTHUBHUN 3B’SI30K MK CTaBJICHHSAM
¢daxiBIiB 31 CHEHIAJIBHOI OCBITMU [JI0 AaCHUCTUBHUX TEXHOJOTIM Ta iXHIMHU
KOMITIETEHTHOCTSIMH Y 1111 cepi, MiAKPECIIodn NoTpedy B Creiani30BaHuX 1 CTAINX
nporpamax migrotoBku (Aldagamseh et al., 2026). BoaHouac e(deKTUBHICTh
YIPOBAKEHHS ACUCTUBHUX TEXHOJIOT1H 3aJI€KHUTh B1JI OCBITHBOTO KOHTEKCTY, JJOCBITY
nejarora, THUIy KJacy, 0COOJMBOCTEH 3/100yBadiB OCBITH, MPOCTOTH BUKOPUCTAHHS
TEXHOJIOT11 Ta HasiBHOCTI (paxoBoi miarpuMku (Cheng et al., 2026). JlocnigHuku Takox
3a3HAYAIOTh, 1110 MEAAroTd MOXYTh MO3UTHUBHO OIIHIOBATH ACUCTHUBHI TEXHOJIOT1I, aje
noTpeOyBaTH TOIaTKOBUX 3HAHb, IOCTYITY /10 TEXHOJIOT1H Ta IHCTUTYLIMHOI M ATPUMKH
(Okolo & Diedrich, 2014), a cyuyacHi npaii noB’si3yl0Tb €(EKTUBHICTb iX IHTETpallii 3
u(pPOBOI0 KOMIETEHTHICTIO W mpodeciiiHoo BneBHEHICTIO menaroriB (Sipamla &
Magqgoqa, 2026).

Ha ocHOBI aHaii3y HayKOBUX JOCIHIUKEHb OyJl0 BHU3HAUEHO, IO ACHUCTHBHI
TEXHOJIOTIi BBaKAIOTHCS BAXJIMBUM 3acO00M 3a0C3MEUCHHS JOCTYIMy, yd4acTi Ta
PIBHOCTI B OCBITI, @ €(pEKTUBHICTh X BUKOPUCTAHHS 3aJIKUTh BiJl KOMIETEHTHOCTI,
TOTOBHOCTI, IPAKTUYHOTO TOCBITy ¥ IHCTUTYLIMHOI MATPUMKH TiefaroriB. BogHovac
HasIBH1 JOCIIPKEHHS HEJIOCTaTHBO PO3KPUBAIOTH MICIIE aCUCTUBHUX TEXHOJIOT1H caMme
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y CTPYKTYp1 HUPPOBOi KOMIIETEHTHOCTI MaiOyTHHOTO (haxiBIId 31 CHEIiaJbHOI OCBITH.
binburicTs mpaib 30CepeKyeThCsl Ha 3aralbHUX MUTAHHSAX 1HKIIO3UBHOI HU(POBOI
OCBITH, €()EKTUBHOCTI OKPEMHX aCHCTHBHHUX 3aC001B a00 TOTOBHOCTI TIEAAroriB a0 ix
BUKOpHUCTaHHS. HemocTaTHbO KOHIIENTYali30BaHUM 3aJIMINAETHCS MIAX1A, 32 SIKUM
ACHCTHMBHI TEXHOJIOT1i PO3MIAAAIOTHCS HE SIK OKpeMa TEeXHIYHA TeMa, a sIK 3MICTOBE
SIIPO 1HKJIFO3WBHOTO KOMIIOHEHTA IUGPOBOT KOMITETeHTHOCTI. Came 111l Hepo3B’ sA3aHii
YacTUHI MpOoOJIeMU MTPUCBIYEHO HAIIE JOCIIIKEHHS.

Merta cTarTi nossira€ B TEOPETUYHOMY OOTPYHTYBaHHI aCHCTUBHUX TEXHOJIOT1H
AK 3MICTOBOTO si[pa IHKJIIO3MBHOTO KOMIIOHEHTa IU(POBOI KOMIIETEHTHOCTI
MaiOyTHIX (haxiBIiB 31 CHeLiaJbHOI OCBITH, BU3HAYCHHI HAMpsAMIB iX 1HTerparii y
npodeciiiny MIATOTOBKY 3 YypaxyBaHHSAM 3aBJlaHb JIOCTYIHOCTI, 1HIWBIIyami3alii,
KOMYHIKATUBHOI MIATPUMKH, €TUYHOCTI i OE3MEKH.

Metoau mocJizKeHHs1. 3aCTOCOBAaHO TEOPETUYHUI aHall3 HAYKOBHUX JIKEPEI 1
MDKHApPOAHUX paMOK HHU(POBOI, CIEHIalbHOT Ta 1HKIIO3UBHOI OCBITH, MOPIBHSHHS
I1IXO/IIB JIO pO3yMIHHS IU(POBOi KOMIETEHTHOCTI ME€JAroriB, y3aralbHEeHHs (PyHKIIIHA
ACUCTUBHUX TEXHOJIOTIM, a TaKOXX CTPYKTYPHO-JIOTIYHE MOJEIIOBAHHS iX MICUS B
U(ppOBIA KOMIIETEHTHOCTI MalOyTHBOTO (paxiBIld 31 CIENIAJIbHOI OCBITHU TiJ Yac
MIATOTOBKM J0 POOOTH B yMOBaxX CIEUIATBHOIO Ta 1HKIO3UBHOTO OCBITHBOTO
IpOCTOpY.

HaykoBa HOBU3HA JMOCIHIPKEHHS TOJISITa€ B OOTPYHTYBaHHI MiJIXOMY, 32 SKUM
ACUCTUBHI TEXHOJIOT1i pO3MISAAIOTHCA K 3MICTOBE PO 1HKIIFO3UBHOIO KOMIIOHEHTA
uppoBOi  KOMIIETEHTHOCTI MaiOyTHhOro (haxiBis 31 CHEIlajJbHOI  OCBITH;
KOMIeHcalii Oap’epiB, OLIHIOBAaHHSA €(QEKTUBHOCTI Ta €TUYHOTO BUKOPUCTAHHS
upoBUX PIllIeHb; BU3HAYCHHI MOKAa3HUKIB C(OPMOBAHOCTI IIHOTO KOMIIOHEHTa B
KOHTEKCT1 Mpo¢eCiiHOI M1 ITOTOBKHU.

PesyabTaTtu nociigxkeHHsi. Y pe3ylnbTari TEOPETUYHOTO aHalli3y BH3HAYEHO
MICLIE ACHCTMBHUX TEXHOJIOTIM y CTPYKTypi 1HKJIIO3UBHOTO KOMIIOHEHTa HU(POBOI
KOMIIETEHTHOCTI MaOyTHROTO (DaxiBIls 31 creliaibHoi ocBiTH. [lomanbmmii BUKIan
PE3YABTATIB 30CEPEHKEHO HA YOTHUPHOX ACMEKTax: IHKIIO3UBHOMY BUMIp1 nU(poBOT
KOMIIETEHTHOCTI; (YHKIIAX AaCHUCTHUBHUX TEXHOJIOTIM; iX MiClli B CTPYKTypl
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IHKJTFO3UBHOTO KOMIIOHEHTa; BHUMOTax 10 NpodeciifHOi MAroTOBKA MaiOyTHIX
daxiBIIiB.

[MudpoBa KOMIETEHTHICTh (HaxiBIs 31 CHELIaJbHOI OCBITHU HE MOXe OyTu
3BeeHa A0 3aranbHoi IKT-rpaMoTHOCTI ab0 31aTHOCTI KOPUCTYBAaTUCS LU(PPOBUMHU
OPUCTPOSIMH, OCBITHIMH IIaTopMamMu W €NEeKTPOHHUMHU pecypcamu. Y cdepi
CIeliaIbHOI Ta 1HKJIFO3MBHOI OCBITH BOHA HaOyBa€ 1HKJIIO3UBHOIO BUMIPY, OCKIJIBKH
M(ppoBHUIl IHCTPYMEHT Ma€ OIIIHIOBATHCSA HE JuIe 3a (PyHKI[IOHAJIBHICTIO, a ¥ 3a
3MATHICTIO 3a0e3MeuyBaTu TOCTYIHICTh, aJanTaliio 3MICTy, aJbTepHATHBHI CIIOCOOU
CripuiiMaHHs W BIAMOBIJI, KOMYHIKallll0, y4acTh, OC3MEUHICTh Ta ETUYHICTh
BUKOpHUCTaHHA. lle y3romkyeThcsi 3 MPUHIUIIAMH YHIBEPCAJIBbHOTO AW3alHYy IS
HaBYaHHS, BIJMOBIJHO JI0 SKHUX OCBITHE CEPEIOBHINE Mae IepeadadyaTd MHOXKHHHI
criocoOu 3aiTy4eHHsl, nmpecTaBieHHs iHdopmaitii, 11i Ta BupaxeHHs (CAST, 2024).

[Hkmr03uBHUK ~ BUMIP  HU(PPOBOI  KOMIETEHTHOCTI  OXOIUIIOE  YOTHUPH
B3a€MOIIOB’ A13aH1 aCTIEKTH: TOCTYIHICHUMN — CTBOPEHHS i 1001p IupOBUX MaTepialis,
NPUAATHUX JUIsl 3700yBaydiB OCBITH 3 PI3HUMH (YHKIIOHATBHUMHU MOXKJIMBOCTSMH;
IHAUBITyali3aliiHuid — aganrtamis nudpoBux 3aco0iB A0 Mpo@uI0 NOTPed, TEMITY
HaBYaHHS, CMOCOOIB KOMYHIKalii Ta piBHS CaMOCTIMHOCTi; KOMYHIKaTUBHMM —
MiITPUMKA MOBJICHHS, aJbTEPHATUBHOI Ta JOJATKOBOI KOMYHIKailii, B3aeMOAil 3
nearoraMu, OJHOJITKAMU ¥ OaTbKamH; €TUKO-0€3MEeKOBUN — 3aXUCT MEePCOHATBHUX
TaHUX, HEJIOMYIICHHS CTUIMaTH3allii, 1moBara J0 aBTOHOMIi Ta T1ZHOCTI ocobOu. Y
MeXax UbOro JOCHIDKEHHS I1HKIIO3UBHUN BHMIp LH(PPOBOi KOMIETEHTHOCTI
PO3IISAAETHCS SIK 37aTHICTh BUKOPUCTOBYBATH LIM(PPOBI TEXHOJIOTIT 1151 3a0€31eUeHHS
YOTHUPHOX ONMHMCAHUX ACIICKTIB.

3 mo3uuiid 1HKIIO3UBHOI LM(PPOBOI OCBITH MENAroriyHa I[IHHICTh TEXHOJIOT1i
BU3HAYAETHCS TUM, HACKUIBKU BOHA 3a0e3ledye JOCTYIHICTh, Y4acTh, O€3MEUHICTD 1
BIIMOBIAHICT MoTpedaM 3100yBaviB ocBiTH (European Agency for Special Needs and
Inclusive Education, 2022). Tomy ¢axiBens 31 crieniagbHOi OCBITH Ma€e OyTH HE JIUIIIE
KOpUCTyBaueM IM(PPOBUX IHCTPYMEHTIB, & i Cy0’€KTOM iX KPUTHYHOIO a000pY,
ajanTallii Ta BpoBa/KeHHs. L{e miaTBep/Ky0Th 1 eMIIIPUYH1 J0CIIIKEHHSI, 32 SIKUMU

MIATPUMYBTBHUN ITU(GPOBUN KOHTEKCT 1 JOCTYMHICTh ITUGPOBUX CEPBICIB €
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3HAYYIIMMU MPEAUKTOPAMHU 1HKJIFO3UBHOI KOMIETEHTHOCTI CTYAEHTIB MEeIaroriyHuX
cnemiansHocTedt (Funtikova et al., 2026).

Y CTpyKTypi I1HKIIFO3UBHOTO BHMIpPY OCOOJMBOTO 3HAa4eHHs HaOyBalOTh
ACUCTUBHI TEXHOJOrIi, OCKUIbKA CaM€ BOHHM TNEPEeBOSATh 3arajbHUN MPUHIIHUIL
JOCTYIMHOCTI B KOHKPETHI TMEJaroriuyHi pillleHHS M[OA0 MiATPUMKH HaBYaHHS,
KOMYHIKallii, CAMOCTIMHOCTI i1 y4acTi 0CoOU 3 0COOIMBUMH OCBITHIMHU MOTpEOaMHU.

ACHCTHBHI TEXHOJIOTI y CIleliaiabHINA Ta THKJIFO3UBHIA OCBITI BApTO PO3MIISIaTH
HE 5K CyKYINHICTh OKPEMHX TEXHIYHHX 3ac00iB, a sIK CUCTEMY MPOAYKTIB, CEPBICIB 1
NearoriyHuX pillieHb, CIPSIMOBAHUX Ha MIATPUMKY (PYHKIIIOHATLHUX MOXKJIHUBOCTEH,
OCBITHBOI y4acTi Ta caMOCTiIHHOCTI ocoOu. Y rmodansHomy 3BiTi WHO Ta UNICEF 11e
MOHSTTSI OXOIUTIOE ACUCTUBHI IPOAYKTH, IOB’ 3aH1 3 HUMU cucteMu Ta nmociyru (World
Health Organization & United Nations Children’s Fund, 2022), a 8 UNESCO ICT
Competency Framework for Teachers acuctuBHi IKT moB’s13yt0Thcst 31 301IbIIECHHSIM,
OIATPUMAHHSAM a00 MOJINIIeHHSM  (QyHKIIOHAJBHUX MOXJIUBOCTEH 0cCi0 3
iaBamigHicTIO (UNESCO, 2018).

B OCBITHBOMY KOHTEKCTI ACHCTHBHI TEXHOJIOTII MalOTh OI[IHIOBATHUCS HE 3a
pPIBHEM TEXHIYHOI HOBHM3HH, a MEPEayCiM 3a (PYHKIIIE€IO: 3a0€3MEUeHHSIM J0CTYIY 10
3MICTY, MIATPUMKOI KOMYHIKallli, KOMIICHCAIIE}0 TPYAHOIIB YUTaHHS, MHCbMA,
Opi€HTallll YW CaMOpPEryNsili Ta PO3MMPEHHSM ydacTi 3700yBaya OcBITH. BoHu
CTBOPIOIOTH aJIbTEPHATHBHI IUISAXU COPUWMAHHS, OMPAIIOBAaHHSA U TepegaBaHHs
iH(popMmarlii yepe3 aymaioTeKCT, 30UIbIIEHUI a00 CTPYKTYpOBaHUM TEKCT, CyOTHTpH,
CUMBOJIH, IIKTOTPaMH, CHHTE30BaHE MOBJICHHSI, TOJIOCOBE BBEACHHS UM MPEAUKTUBHUN
HaOip. Tomy MaiiOyTHIM (axiBellb Mae PO3yMITH HE JIMILE HA3BU MPUCTPOIB abo
nporpam, a i Te, IKy OCBITHIO MPOOJIEMY pO3B’S3y€ KOHKPETHA TEXHOJIOT 1.

Boanouac acucTuBHI TEXHOJIOTIT BHKOHYIOTH 1HAWBIAyasizamiiHy (QyHKIIIO,
OCKUIbKM OJlHA i Ta cama TEXHOJOris HE € YyHIBepCaJlbHUM PIIICHHSIM MJi BCIX
3100yBadiB OCBITH 3 TIEBHOIO KaTEropi€l0 TPYJHOIIB ab0 MOpYyLIeHb PO3BUTKY. Ii
e(EeKTUBHICTh 3aJICKUTh BiA (yHKIIOHATBHOTO Tpodiaro ocodbu, cmocoOliB
KOMYHIKallii, piBHA CaMOCTIMHOCTI, OCBITHIX IIlJied, CEpeIOBUINAa HABYAHHS Ta
XapakTepy 3aBaaHHs. Tomy m001p aCHCTUBHHUX TEXHOJIOT1M Ma€ 3/1MCHIOBATUCS HE 32
dbopmabHOIO 03HAKOKO MOPYIIEHHS, a BIAMOBIHO A0 KOHKPETHOI OCBITHBOI CUTYAITIi.
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Ha ocHoBi ananizy QyHKIIIH aCUCTUBHUX TEXHOJIOTH X JOIIILHO y3arajJbHUTH

3a HeHaFOFi‘-IHI/IM MPU3HAYCHHAM, a HC JIMIIC 3a TEXHIYHUMH XapaKTCPUCTUKAMHU

(Tabm. 1).

Tabnuys 1
I'pynu acucTUBHMX TEeXHOJIOTI 32 MeXarorivyHuM NMpU3HAYEHHAM
I'pyna Hpuxiaaau OcBiTHa QyHKIList
€KpaHHI quTayli,
Hocrymy 1o _ JTOCTYII 10
. . 3011bIICHHS TEKCTY,
1Hdopmarii HABYAJIbHOTO KOHTEHTY

CyOTHTpPH, ayI100TTHC

AAC-nonarku, .
_ _ . I1ATPUMKA
[linTpuMKHM KOMYHIKaTHBHI JIOILLIKH,
o aJbTEpPHATUBHOI Ta
KOMYHIKAaIl CHMBOJIH, IIPUCTPOI 3 o
JIOJTATKOBO1 KOMYHIKAaIl1
CHUHTE30M MOBJICHHS

text-to-speech, speech- KOMIICHCAITIs
HiI[TpI/IMKI/I to-text, IPEIUKTHUBHE pr,[[HOHIiB YUTaHHS,
MHChMa ¥l YUTAHHS | BBEJICHHS, MporpaMu | MUCbMa Ta IHUCHMOBOTO
MEePEBIPKU TEKCTY BUCJIOBJICHHS
TauMepH, .
o _ . HiATpUMKA
Opranizaiiiiiti | IJaHyBAJIBHUKH,  Bi3yallbHI _
. | camoperysnii Ta
1udpoBi 3acodou PO3KJIaI, 1dpoBsi _ o
MOCIAOBHOCTI i
HaraJlyBaHHsI
. IHTEPAKTUBHI BIIPABH, 1HIUBITyami3anis
AnanTtuBH1 _ .
o MYJBTUMOJAIbHI MaTepialiv, | TEMITY, NnojaHHs |
OCBITHI pecypcu _ .
aJanTHUBHI TIaTHOPMHU CKJIQJJHOCT1 HaBYaHHS

HaBenena xiacudikariss Ma€ meaaroriyHui XapakTep, OCKUIBKU aKIEHTY€E He
TaK Ha TEXHIYHMX XapaKTEPUCTHKaX ACUCTUBHUX TEXHOJOTIH, K Ha iXHIM OCBITHIN
¢ynkuii. Ile y3romkyerbess 3 mnonoxkenHsmMu Universal Design for Learning,
BIJIMOBIAHO JIO0 SKHUX OCBITHE CEPEAOBHINEC Ma€ IepeadadyaTd MHOXKHHHI CIIOCOOH
3ally4eHHsl, peacTaBieHHs iHdopmaii, aii Ta Bupakenusa (CAST, 2024). Bognovac

UDL opieHTy€e Ha mONEpeaHE MPOEKTYBAHHSI TOCTYITHOTO CEPEIOBHIIA JIJISl IITUPOKOTO
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KoJia 37100yBayiB OCBITH, TOJIl SIK ACUCTUBHI TEXHOJIOT1i 3a0€3Me4yI0Th 1HANBITyIbHY
HIATPUMKY TaMm, JIe YHIBEpCaIbHHUX PillIEHb HEOCTATHBO.

[aauBigyamizoBanuii 100Ip ACHUCTHUBHUX TEXHOJOTIH Mae TPYHTyBaTucs Ha
aHaiizli  (QyHKIiOHATBLHOTO TIpoduI0 3700yBaya OCBITH, 30KpeMa CEHCOPHHX,
MOTOPHHUX, KOMyHIKATUBHUX, KOTHITUBHUX 1 TOBEIHKOBHX TPYIHOIIIB, SIK1 BINIUBAIOTh
Ha HaBYAIBHY MiSJIBHICTH 1 colianbHy ananraiiio (I[TaxomoBa Ta iH., 2025).
BignoBimHo nm¢poBi W acUCTHMBHI 3aco0M JOLUIBHO JOOHpaTH 3 ypaxXyBaHHSIM
Oap’epiB, SKi BOHA MalOTh 3MEHIITUTH.

[IpakTHYHUM 1HCTPYMEHTOM 1HJMBIIyadi30BaHOTO J000pY aCHCTUBHUX
texnonorii € SETT Framework, mo mnepenbauae aHami3 YOTHPHOX CKIIATHUKIB:
Student, Environment, Tasks, Tools — 3100yBa4d OCBiTH, CepeIOBHUILC, 3aBAaHHS Ta
iHCcTpyMeHTH (Zabala, 1995). Takuii migxia 3Millye akIEeHT 13 caMmoro 3aco0y Ha
OCBITHIO CHTYyallito: Oap’epu, yMOBU I1X BHUHHMKHEHHS, HaBUYajibHI 3aBJaHHS Ta
IHCTPYMEHTH, AKI MOXYTh 3a0€3MeUnTy peaibHy y4yacTh. EdeKkTuBHICT, HaBYaHHS 3
BukopuctanHsiM SETT Framework minrBepmxeno B pociikeHHi B. A. Jones Ta
CIIBAaBTOPIB, JI€¢ TNOKAa3aHO 3POCTaHHS 3AATHOCTI MaMOyTHIX IEJaroriB Jo0uparu
ACUCTUBHI TEXHOJIOTIT BIAMOBIAHO N0 1HAMBIAYyaJbHUX MOTpeO 3100yBada OCBITU
(Jones et al., 2021).

ACHCTHBHI Ta TEXHIUHI 3aCO0M B CIIEIiaJbHIM OCBITI MOXXYTh BUKOHYBAaTH HE
JUIIE HaBYAJIBbHO-IOCTYIHICHY, a W KOPEKIIMHO-PO3BUTKOBY (yHKINIO. 30Kpema, y
JIOTOKOPEKIIIMHINA poOOTI 3 0cobaMu 13 3aiKaHHSM aKyCTHYHI 3aco0u, O10JIOTTYHUMN
3BOPOTHHM 3B’SI30K 1 PHUTMI3allisl PO3DISAAIOTECSA SK 1HCTPYMEHTH MMiITPUMKH
IJIAaBHOCTI MOBJICHHS, PO3BUTKY CaMOKOHTPOJIIO Ta aKTHUBI3alli KOMIEHCATOPHUX
Mexani3MiB (KauypoBcbka Ta iH., 2024).

OTxe, acHCTHBHI TEXHOJOTIT € 3aco00M JOCTYMHOCTI W 1HAMBIAyasi3aiii,
OCKUIbKH BIJIKPUBAIOThH 3/100yBaY€B1 OCBITH IUISAX O HABYAJIBLHOTO 3MICTY, KOMYHIKaIli1
Ta y4acTi ¥ 10OUParOThCsl BIIMOBIIHO IO HOTO (PYHKITIOHAIBHOTO MPOQIITI0, OCBITHIX
3aBIaHb 1 yMOB cepenoBuiia. Came TOMy iX BHU3HAYaeEMO He sIK mepudepiiHuii
TEXHIYHUA pEecypc, a K OJUH 13 KIIOYOBUX MEXaHI3MIB peaizallii 1HKJII3UBHOTO

KOMIIOHEHTa IU(PPOBOT KOMITETEHTHOCTI.
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Y wMexax aBTOPCBKOTO IMIAXOAY 1HKJIIO3UBHUM KOMIIOHEHT LHUQPOBOI
KOMIIETEHTHOCTI MalOyTHBOTO (haxiBIls 31 CHEIialbHOI OCBITH BiJOOpaXkae 34aTHICTD
BUKOPHCTOBYBATH IIU(PPOBI TEXHOJOTIT JIJIs 3a0e3MeYeHHs] KOMyHIKaIlii, TOCTYITHOCTI,
yd4acTi, IHAMBIAyami3aiii Ta 0e3reyHoi B3aeMojli ocid 3 0COOJMBUMHU OCBITHIMHU
norpedamMu. ACHCTHBHI TEXHOJNOTIi B Mii CTPYKTypl BHUKOHYIOTH 3MICTOTBIpHY
byHKIII0, OCKUIBKH caMe depe3 iX q00ip, ajganTalliro, BIPOBAHKCHHS W OI[IHIOBAaHHS
IHKJTFO3MBHA CIIPSMOBAHICTh IM(POBOI KOMIIETEHTHOCTI Ha0yBa€ KOHKPETHOTO
npodeciitHOro 3MICTY.

Taxuil miaxia y3romKy€eTbesl 3 pO3YMIHHIM 1HKIIO3UBHOI ITU(GPOBOT OCBITH 5K
TpaHcdopmMarllii OCBITHROTO CEPEIOBHILA 3 ypaxyBaHHSIM JOCTYIHOCTI, COIIaIbHOI
ydacTi, B3a€MOJIi, CHiBIpall, KOH(IAeHIIHHOCTI Ta HemuckpumiHamii (European
Agency for Special Needs and Inclusive Education, 2022). BianoigHo ¢haxiBers Mae
HE JIMIE BUKOPUCTOBYBATU LU(POBI IHCTPYMEHTH, & i OLIHIOBaTH, YH CTBOPIOIOTH
BOHU peaJibHI YMOBH JIJIsl y4acTi 3100yBada OCBITH.

VY 11b0My KOHTEKCT1 aCUCTUBHI TEXHOJIOT11 IONIOBHIOIOTh YHIBEPCATbLHUM JU3aiTH
JUIsl HaBYaHHS, 3a0€3Meuyloud 1HAMBIAYali30BaHy MIATPUMKY TaMm, J€ 3arajibHUX
pimens noctynHocti HepoctatHbo (CAST, 2024). Bonu mnoeanyrotrh 1udpoBUi,
KOPEKI[IHHO-TIEJarOT1YHNI, KOMYHIKaTUBHUWA Ta €TUKO-OE3MEeKOBUA  HamnpsaMH
npodeciiiHol TISATBHOCTI, TOMY MOXYTh PO3IISAATUCA SK MPAKTUYHUN MEXaHI3M
Nepexoy BiJ 3arajJbHOTO MPUHIHUITY JAOCTYIMHOCTI 10 KOHKPETHUX NpodeciitHux min
(daxiBus.

Miciie acHUCTHMBHUX TEXHOJOTIH B IHKJIIO3UBHOMY KOMIIOHEHT1 IU(poBOi
KOMIIETEHTHOCTI y3arajbHEHO Yepe3 CUCTEMY 3MICTOBUX HaIpsMiB (Tao. 2).

Tabnuys 2
ACHCTHBHI TEXHOJIOTiI B IHKJIO3MBHOMY KOMIIOHEHTi uudpoBoi

KOMIIETEHTHOCTI

3mMicToBHIl HANIPAM Peantizanis yepe3 aCHCTHUBHI TEXHOJIOTIL

n00lp 1HCTPYMEHTIB [UIsl JOCTYIy [0
JoctynHicTb HaBYaJIbHOI 1H(OpMaIli, MaTepiaiB, MIATPOPM 1

KOMYHIKaIii

455



ajanTalisi MarepialliB, TEMITy, CHOCOO0IB
InuBimyamnizaris nofaHHs 1H¢opmalii Ta (QOpM BHKOHAHHS
3aBJaHb
MIITPUMKA  KOMYHIKaIlli, = aKTUBHOCTI,
Yyactb ' ' . . .
B3a€MO/II Ta CHIJILHOI OCBITHHOI AISUIBHOCTI
. BUKOPHCTAaHHS 3ac001B HiATPUMKH
Kommencarns
' YUTaHHS, IIMCbMa, MOBJICHHS, CIpPUHAMAaHHS
Gap’epis . L :
iH(MOopMaIrii, opieHTaIlli Ta CaMOPETYJISIII1
O1iHIOBaHHSA aHaJli3 BIUIMBY TEXHOJIOTIi HAa 3MEHIICHHS
e(hEeKTUBHOCTI Oap’epiB, CAMOCTIHHICTD 1 OCBITHIO Y4acTh
3aXUCT MIEPCOHATTBHUX JIaHUX,
ETnuHicTh HEJOMYILIEHHsI  CTUrMaru3aili, ImoBara g0
aBTOHOMII Ta T'1THOCTI

[Tonana norika aae 3Mory po3nisgaTH aCUCTHBHI TEXHOJOTI] HE SIK OKpEeMUU
TeXHIYHUNA pecypc, a sK IeAaroriyHuid MexaHi3M 3a0e3IledeHHs JOCTYITHOCTI,
IHAUBITyali3amnii, y4JacTi, KOMIIEHcalil Oap’epiB, OLIHIOBAaHHSA €(EKTUBHOCTI Ta
€TUYHOI B3aeMmofii. Y 1bOMYy pO3yMIHHI BOHHM TOEIHYIOTH TEXHOJIOTTYHUM,
MeJaroriyHui, KOPEKIIHO-PO3BUTKOBUN Ta €TUKO-0€3MEKOBUI acTieKTH MpodeciitHol
TISTTBHOCTI M BUCTYNAOTh 3MICTOBUM SIAPOM 1HKJIFO3MBHOTO KOMIIOHEHTa LU(POBOi
KOMITETEHTHOCTI.

Po3m1s11 acCHCTUBHUX TEXHOJIOTIH SIK SApA THKIFO3UBHOTO KOMIIOHEHTA IU(POBOL
KOMITIETEHTHOCTI 3YMOBJIIO€ HEOOXIJHICTh KOHKpETH3allli BHUMOT 10 MpodeciiHoi
MiJrOTOBKM MaiOyTHIX (DaxiBIliB 31 CIelialibHOI OCBITH. Taka miarotroBka Mae OyTu
CIpSIMOBaHa HE JIMIIE Ha O3HAMOMIJICHHS 3 IPUCTPOSIMH, TIPOTpaMaMi 9 IIU(PPOBUMHU
cepBicami, a i Ha (pOpMyBaHHS 37aTHOCTI aHaJI3yBaTy OCBITHIO CUTYallil0, BU3HAYaTH
Oap’epu ydacTi, 1oOMpaTH aCUCTUBHI 3ac00M, aJanTyBaTl MaTepialii, OpraHi3oByBaTu
BUKOPHUCTAHHS TEXHOJIOT1I Ta OI[IHIOBATU PE3YAbTATHUBHICTh MIPUHUHATOTO pimeHHs. [le
Y3TOIKY€EThCA 3 PO3YMIHHSAM aCUCTUBHHUX TEXHOJIOTIN SIK CUCTEMU MPOIYKTIB, OCIYT,
OLIIHIOBAHHSI, TE€pCOHali3allli, HaBYaHHS Ta MOAANbINOI MIATPUMKH KOPHUCTyBaua

(World Health Organization & United Nations Children’s Fund, 2022).
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[TpakTUKOOPIEHTOBAHUI XapakTep TAKOi MIATOTOBKHM JOLIJIBHO BUOYHIOBYBAaTH
HABKOJIO JIOTIKM «T0Tpeda — 6ap’ep — 3aBAaHHS — IHCTPYMEHT — PE3yJbTar.

OKpemMOI0 BUMOTOIO € 3[aTHICTh METOAUYHO OOIPYHTOBAHO BHKOPHUCTOBYBATHU
TEeXHIYH1 3aCOO0M B KOPEKI[IHHO-PO3BUTKOBIN POOOTI 3 ypaxyBaHHSIM 1HIUBITyabHUX
0COONMMBOCTEH, pEeXUMY HaBaHTAXKEHHS Ta JOLUIBHOCTI Ju(EpeHIiiioBaHOTO
3acTocyBaHHs TexHouorii (KauypoBcebka Ta iH., 2024).

Baxn1Bor BUMOTIOIO € 37aTHICTh IPALOBATH B KOMAaH]II CYIIPOBONY, OCKIJIbKU
BUKOPUCTAaHHSI ACUCTUBHUX TEXHOJIOTIM MOTpedye y3TOMKEHHS A1l MIXK MeJarorom,
CHeLllaJIbHUM II€aroroM, JJOroneioM, ICUXoiI0rom, 0aTbKaMu, aCUCTEHTOM YUHUTENS Ta
iHmmMu  axiBusgmu. MaiiOyTHiNA (axiBenpb Mae BMITH TMOSICHIOBATH MPU3HAYEHHS
TEXHOJIOT1i, JEMOHCTPYBaTH CHOCIO i 3aCTOCyBaHHs, OOTPYHTOBYBaTH IEIaroriyHy
JIOIIUIBHICTB 1 30MpaTH 3BOPOTHUM 3B’ 130K OO i1 pe3yJIbTaTUBHOCTI.

He MeHII BaXXJIMBOK € 3JaTHICTh OI[IHIOBATH €(EKTUBHICTh ACHCTHUBHOI
TexHousorii. OOpaHull IHCTPYMEHT HE MOXKHa BBa)KaTu Pe3yJIbTaTUBHUM JIUILIE TOMY,
110 BIH Cy4acHUH a00 TEXHIYHO (PYHKIIOHAIbHUI: HOro €)eKTUBHICTh BU3HAYAETHCS
TUM, YU 3MEHINYE BIH KOHKPETHUH Oap’ep, MIABUIIYE CaMOCTIMHICTb, MOKPAILY€E
JOCTYII 10 Marepiaity, KOMYHiKaIlit0, akTUBHICTh 1 y4acTh. ¥Y 3BiTi WHO 1a UNICEF
MIJKPECIECHO 3HAYEHHS OLIIHIOBAHHS PE3YJbTaTiB 1 BIUIMBY ACHCTHUBHUX TEXHOJOTIN
st hopmyBanHs qokazoBux npaktuk (World Health Organization & United Nations
Children’s Fund, 2022). Tomy maitOyTHiil ¢axiBelb Mae po3BUBATH PEIICKCUBHO-
OLIIHHI BMIHHSI: CIOCTEpIraTy, (PIKCyBaTH 3MIHH, AaHAII3YyBATH PE3YJbTAT 1 KOPUTYBATU
MeIaroriyHe pileHHs.

[TiaroTOBKa TAKOX Ma€ OXOIUIIOBATH €TUYHI i 0€3MEKOB1 aCTIEKTH BUKOPUCTAHHS
ACUCTUBHUX TEXHOJIOT1/: 3aXUCT NEPCOHATBHUX JaHUX, KOH(D1ACHLIMHICTH 1H)OpMaIii
PO OCOOJIMBI OCBITHI TOTPEOU, HEJOMYIIIEHHSI CTUTMAaTH3alll1, TOBary 70 aBTOHOMII,
npaBa Ha BUOIp 1 AHOCTI 3100yBaya OCBITH. BUKOpHUCTaHHS TaKUX TEXHOJIOT1H Mae
OyTH copsiMOBaHE HE Ha BHOKPEMJICHHS JWTHHH, a Ha PO3IIUPEHHS i1 ydacTi,
M1JBUIIICHHS CAMOCTIHHOCTI Ta BKJIFOUEHHS B OCBITHIO CHIJIBHOTY. TOMY €THYHICTH 1
Oe3reKka MaroTh poO3MISAATUCS SIK HACKPI3HI BUMOTH 10 (POpMYBaHHS 1HKIHO3UBHOTO

KOMIIOHEHTa IU(PPOBOT KOMITETEHTHOCTI.
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Ha ocHOBI y3araibHEeHHS OCBITHIX (DYHKIIIH aCUCTUBHUX TEXHOJIOT1H 1 BUMOT JI0
iX memaroriyHo JOIUIBHOTO BUKOPHUCTAHHS MOXKHA BU3HAUUTH CUCTEMY IMOKa3HUKIB

c(hOpMOBAHOCTI 1HKITIO3UBHOI CKJIQZ0BOT U(PPOBOi KOMIIETEeHTHOCTI. BoHa monana B

tabmumi 3.
Tabnuys 3
KpuTepii cpopMoOBaHOCTI IHKJII03UBHOI0 KOMIIOHEHTA UPPOBOI
KOMIIETEHTHOCTI
Kpurepiii IHoka3Huk chopMOBAHOCTI
. BU3HAaua€ OCBITHI moTpebu 3700yBaua,
AHaITHKO- o _
_ 5 Oap’epu  JgocTymy, KOMyHIKallii, ydJacTi Ta
JIarHOCTUYHUHN .
CaMOCTIITHOTO BUKOHAHHS 3aBJaHb
nobupae mUdpoBI W ACHUCTUBHI 3aco0u
[HCTpYyMEHTambHO- . .
. BIIMOBIAHO J10 TOTpeO 37100yBaua, cepeoBUIla Ta
ajganTariiHui
HABYAJIBHOTO 3aBJaHHS
IHTErpy€ aCUCTHUBHY TEXHOJOTII0 B 3aHSTTS,
Mertonnunuii KOpEKILIMHO-po3BUTKOBe  3aBaaHHs, I[P abo
OCBITHIO B3a€MO/III0
MOSICHIOE MPU3HAYEHHS Ta croci0
KoMyHikaTuBHUI BUKOPUCTAaHHS TEXHOJIOTIi 3700yBady, OaTbKaM,
nejaroraM 1 KOMaH/Ii CyIpoBOIY
y3rOJUKy€  BUKOPUCTAaHHS  TEXHOJOTIi 3
Komannno-
. y4YaCHUKaMU KOMaHJHM CYNpPOBOAY i Oepe ydacTh B
CYTpOBITHUH o _
aHai31 pe3yIbTaTUBHOCTI
aHali3ye, 4d 3MEHIIye TEXHOJOris Oap’ep,
PeduexcusHo- . o .
' 1 IBUIITY € CaMOCTINHICTB, JIOCTYITHICTb,
OIIHHUH o
KOMYHIKAIIIO Ta y4acTh
JIOTPUMYE€ThCS KOH(]1JIEHIIIHOCTI,
ETtuko-06e3nexoBuii HEJMCKPUMIHAIIIMHOCTI, IMOBaru A0 aBTOHOMII Ta
0e31eYyHOro BUKOPUCTaHHS JaHUX
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3anponoHOBaHl KpUTEPii AAIOTh 3MOTY PO3MISAIATH TOTOBHICTH MalOyTHHOTO
(axiBIs 10 BUKOPUCTAHHS ACHUCTHBHHMX TEXHOJIOTIH K I1HTErpaibHy mpodeciiiny
3[IaTHICTh, III0 OXOILJIIOE aHali3 OCBITHROI CUTYyallii, 100ip 1 afanTamio IHCTPYMEHTIB,
iX METOAMYHY IHTETpallifo, KOMaHJHY B3a€MOJIII0, OIIIHIOBAHHS PE3YJIBTaTHUBHOCTI Ta
JOTPUMAHHS €TUKO-0€3TMIEKOBUX BHMOT.

BiamoBigHo A0 3a3HaY€HOTO, BUMOTH JIO IMIJATOTOBKM MaMOyTHIX (paxiBIB 3i
CIelialbHOI OCBITM MalOTh OXOIUIIOBaTH TMOBHUN LMK TpodeciHuX aii: aHami3
moTpe0 1 6ap’epiB, 100ip Ta amanTaIliro MUGPOBUX 1 ACUCTUBHUX 3aC001B, METOTUIHY
IHTErpaIilo TEXHOJIOT1i, KOMaHJHY B3a€MOJIII0, OI[IHIOBaHHSI €(QEKTUBHOCTI Ta
JOTPUMAHHS €TUKO-OE€3MEKOBUX BUMOT. Y TakoMy PO3yMiHHI aCHCTHMBHI TEXHOJOTIi
MOCTAIOTh HE OKPEMOIO TEMOIO HU(PPOBOI MIATOTOBKH, a MPAKTUYHUM MEXaHI3MOM
(hopMyBaHHS 1IHKIIO3UBHOTO KOMITOHEHTA IIU(GPOBOT KOMIIETEHTHOCTI.

BucHOBKHM Ta NMepCNeKTHBH MOAAJBIIUX J0CTiIKeHb. Y CTaTTI TEOPETUIHO
OOTPYHTOBAHO JOUUIBHICTh PO3MISAY ACHUCTHUBHUX TEXHOJIOTIH SK 3MICTOBOTO Sijpa
IHKJIFO3UBHOI  CKJIaIOBOI IM(POBOI KOMIETEHTHOCTI MAaMOyTHIX (axiBLIB 31
crenlagbHOl OCBITH. BCeTaHOBIEHO, M0 LM(PpPOBA KOMIIETEHTHICTh y LI cdepi Mae
OXOIUTIOBATH HE JIUIIIE BUKOPUCTAHHA ITU(POBUX MPUCTPOIB, IIATPOPM 1 pecypciB, a i
3a0e3MeueHHs KOMYHiKallli, JOCTYMHOCTI, Y4acTi, 1HJuBiAyaji3alii, €TUYHOCTI Ta
Oe3mexu nu¢pPoOBOi B3aEMOIIi.

OOrpyHTOBaHO, IO ACHCTHBHI TEXHOJIOT1I MarOTh CHCTEMOYTBOPIOBAIHHE
3HAYEHHS 17151 IHKIFO3UBHOTO KOMIIOHEHTA IIU(POBOi KOMIIETEHTHOCTI, OCKIIBKY Yepe3
ix mo0ip, ajanrailito, ynpoBaJPKEHHS i OIliHIOBaHHS MaiOyTHINM (axiBenb peaizye
MPUHIUIIY TOCTYTHOCTI, 1HIMBIAyani3alii, y4acTi Ta NeAaroriyHoi mATpuMKu. Takuii
MIJIX1]] 3MINIY€E aKIEHT 13 (OPMaIBLHOTO BOJOMIHHS HMU(POBUMH IHCTPYMEHTaMHU Ha
3[IATHICTh TPUMUMATH KOPEKI[IHHO-TIEIarOriYHO JOIUJIbHI PIIIEHHS BIAMOBITHO [0
noTped 3100yBaya OCBITH, YMOB CEPEIOBHINA i XapaKTepy 3aBJIaHHS.

OxpeciieH0 BUMOTH JI0 TMIATOTOBKM MaiOyTHIX (DaxiBI[iB MO0 BUKOPUCTAHHSI
ACUCTUBHUX TEXHOJIOT1HA 1 KOHKPETHU30BAaHO KPUTEPii CPOPMOBAHOCTI 1HKIIFO3UBHOTO
KOMIIOHEHTa U(PPOBOI KOMIETEHTHOCTI. 3T1THO 3 aBTOPCHKUM MiX00M, 111 KpUTepii
MOB’SI3aHO HE JIMIIE 3 YMIHHAM KOPUCTYBAarucs IUGPOBUMHU 1HCTPYMEHTAMH, a
nepeayciM 13 37aTHICTIO aHali3yBaTh MNoTpeOu 3a00yBaya OCBITH, J0OMpaTH Ta
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aJlanTyBaTH aCUCTHUBHI PIIICHHsI, IHTETPYBAaTH iX B OCBITHIM mpoliec, 3abe3medyBaTu
KOMYHIKaTHUBHY MiITPUMKY ¥ y4acTh AUTHUHH, CITIBIIPAIIOBATH 3 KOMaH/010 CYIIPOBO.Y,
OLIIHIOBaTH €(EKTUBHICTh 3aCTOCOBAHMX 3acO0iB Ta JOTPUMYBATHCS ETHYHUX 1
0€3MEKOBUX HOPM.

[lepcriekTuBY MONANBIIUX JOCTIKEHb TIOB’A3YEMO 3 PpO3POOJICHHSIM 1
EKCIIEPUMEHTAIFHOIO MIEPEBIPKOI0 METOMMKH (HhOpMyBaHHS IU(DPOBOi KOMIIETCHTHOCTI
MaiOyTHIX (paxiBIIiB 31 CIELIaIbHOI OCBITH, 30KpeMa i1 1HKJIFO3MBHOTO KOMITOHEHTA, a
TaKOXX JIIarHOCTUYHOTO IHCTPYMEHTApi0 JJIS OIIHIOBAaHHS 3JaTHOCTI 3100yBadiB
OCBITH J1IOOMpaTH, aaNTyBaTH 1 MeJaroriyHo JOUUIBHO BUKOPHUCTOBYBATH ITU(POBI Ta

ACHUCTHUBHI TEXHOJIOTII.
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