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TEHJEPHI BIIMIHHOCTI Y BUSIBJEHHI JUCJEKCII
Y AITEXA IKLJIBHOTO BIKY

GENDER DIFFERENCES IN THE IDENTIFICATION OF DYSLEXIA
IN SCHOOL-AGED CHILDREN

AHoTanifA. Y CcTaTTi NpeAcTaBiIeHO OIS HAyKOBUX ITyOJiKalliil, MPUCBIYEHUX BUBYEHHIO
TeHJIEPHUX OCOOIMBOCTEN MPOSBY JUCIEKCII Ta IXHBOTO BIUIMBY Ha JIarHOCTUYHY 1 MEAAroriyHy
MPAKTUKY. AKTYyaJIbHICTh JOCIIHPKEHHS 3yMOBJIEHA TOTPEOO0I0 MiABUIINUTH €()EeKTUBHICTh BUSBICHHS
JMCIIeKCI] y AiBYaT MOJOALIOTO Ta CEPEeJHBOIO HIKUIBHOTO BiKY, SIKI HEPIAKO 3aJIMIIAIOThCA 11032

yBaro (¢axiBLiB yepe3 0co0IMBOCTI nepediry posnany. [IpoananizoBaHO pe3yabTaTu JOCHIIKEHb,
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110 BKa3yIOTh Ha MOP()OJIOTIYH1, KOTHITHBHI Ta TOBEAIHKOBI BIIMIHHOCTI MK XJIOTIISIMU 1 JIIBYUaTaMH
3 JIMCIIEKCI€0, @ TAKOXK OKPECIICHO HU3KY YMHHUKIB, SIKI YCKIIAJHIOIOTh CBOEYACHY 1IEHTH(IKAIII0
miB4aT 31 cnenu(iuHUMHM TOPYIICHHSMH NUChbMa 1 yuTaHHSA. Jlo HUX, 30KpeMma, Halle)XaTb:
JIOMIHYBaHHS XJIOMI[IB Y TOCIITHUIIPKAX BUOIPKaX; CIIPSMOBAHICTh JIIarHOCTUYHHUX 1THCTPYMEHTIB Ha
BUSIBJICHHSI SICKPaBO BHUPaXCHUX, a HE BapiaTUBHUX a00 KOMIIEHCOBaHUX (HOpM TMOpPYIICHHS;
COLIIOKYJIbTYPHI O4iKyBaHHSI 1[I0 TOBEIIHKHU J[IBUAT Y HIKIIBHOMY CEpeIOBUIIIl; HEJOCTaTHS yBara
710 TPYIHOIIIB, SIKI HE CYNPOBO/KYIOTHCS 30BHIIIHIME MOPYIICHHSIMH AUCIMIUIIHU Y4 TTOMITHUMHA
MOBJICHHEBHUMHU TPOsSiBaMH. AKIICHTOBAaHO Ha TENAroriyHUX HACIiKaX TaKOTO JiarHOCTHYHOTO
VIEPEDKCHHS: JliBUaTa 3 JHUCICKCIEI0 DiJIIe OTPUMYIOTh CBOEYACHY MIATPUMKY 1 HE 3aBXKIU
BKJIIOYAIOTHCSA 70 KaTeropii AiTel i3 0cOOIMBIUMHU OCBITHIMHU MOTpeOaMu, IONPU HAsIBHI TPYTHOLIL Y
cdepi YNTaHHS Ta MHCbMA. Y3arajlbHEHO HAIIPSIMU MTOIAJBIINX JIOCIIIIKCHb, TIOB’sI3aH1 3 pO3POOKOI0
JTIarHOCTHUYHUX 1HCTPYMEHTIB, YyTJIMBHX JO TEHICPHUX BIAMIHHOCTEH, 1 CTBOPEHHSIM CHCTEM
MIITPUMKH, QJalITOBAHMX JIO MOTPeO JiBYAT 3 JMCICKCIED B MEKax IHKJIIO3MBHOTO OCBITHHOTO
CepeIOBHILIA.

Knwuosi cnosa: nucnekcis, TeHACpHI BIAMIHHOCTI, crenu@iuHi MOPYIICHHsS HaBYaHHS,

IHKITIO3WBHA OCBITA, JIITH 3 OCOOJIMBHMH OCBITHIMH MOTpeOaMHu.

Abstract. The article presents a review of scientific publications examining gender-specific
manifestations of dyslexia and their impact on diagnostic and pedagogical practice. The relevance of
the study is determined by the need to improve the effectiveness of identifying dyslexia in girls of
primary and middle school age, who often remain unnoticed by specialists due to the particular course
of the disorder. The review summarizes research findings that highlight morphological, cognitive,
and behavioral differences between boys and girls with dyslexia, and outlines a number of factors
that hinder the timely identification of girls with specific reading and writing disorders. These include:
the predominance of boys in research samples; the focus of diagnostic tools on clearly expressed
rather than variable or compensated forms of the disorder; sociocultural expectations regarding girls’
behavior in school settings; and a lack of attention to difficulties not accompanied by overt behavioral
or speech problems. The article emphasizes the pedagogical consequences of such diagnostic bias:
girls with dyslexia are less likely to receive timely support and are not always included in the category
of children with special educational needs, despite having evident difficulties in reading and writing.
The paper outlines directions for further research related to the development of diagnostic tools
sensitive to gender-specific features and the creation of support systems adapted to the needs of girls
with dyslexia in inclusive educational settings.

Key words: dyslexia, gender differences, specific learning disorders, inclusive education,

children with special educational needs.
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AKTYaJbHICTb J0CTiIsKeHHs. Y TPOJOBK OCTaHHIX I€CATUIITH CIOCTEPIraeThCs
BITUYTHUN TMpOrpec y BUBYCHHI HEHPOINCUXOJOTIYHMX MEXaHi3MIB AHUCIEKCli —
30KpeMa, 3aBASKH PO3BUTKY METOAIB HEWpoBi3yamizallli Ta aHali3y KOTHITHBHOIO
¢yukmionyBanus (Shaywitz et al., 1990; Lambe, 1998; Evans et al., 2014; Krafnick &
Evans, 2019). Boanouyac OUIBIIICTh EMITIPUYHHMX JOCHIIKEHb IPYHTYEThCS Ha
BUOIpKax, 0 CKJIaIy SKUX MEPEBaYKHO BXOAMIIMA XJIOMII, 110, HMOBIPHO, 3YMOBUJIO
00MEKeHY KUThKICTh TAHHUX PO 0COOTUBOCTI MPOSIBY AucieKcii y aiBdat (Arnett et al.,
2017; Daniel & Wang, 2023).

HasiBHI ChOTOJHI JOCHI/DKEHHS BKa3ylOThb Ha Te€, IIO0 HEWpOaHAaTOMIuHI,
KOTHITUBHI Ta MOBEIIHKOB1 0COOJMBOCTI JIBYAT 13 JUCIEKCIEIO 1CTOTHO BIPI3HIIOTHCS
BiJl XapaKTEpPUCTHK, 10 3a3BUYail Ppikcyrorbes y xiomiliB (Evans et al., 2014; Arnett et
al., 2017; Giofre et al., 2022). IIpote 11 BiAMIHHOCTI TOKH IIO0 HE MOBHOI MIpPOIO
BPaxOBaHO B ICHYIOUYHMX J1arHOCTUYHUX IHCTPYMEHTaX, OCBITHIX MiAX0JaX 1 MOACISIX
creuianbHoi gomomoru (Akhila & Vishmita, 2024; Daniel & Wang, 2023). Sk
HACJIIJIOK, MOPYIIEHHS MUChMa 1 YUTAHHS B 1IBYAT YACTO 3aJIUIIAIOTHCS HETIOMIYEeHUMU
YOPOJOBX TPUBAJIOr0 Yacy, IO MiJBUINYE PU3MK HABYAJIbHOI HEYCIINIHOCTI Ta
PO3BUTKY BTOPHMHHHMX €MOIIIHO-OBEIIHKOBUX TpyaHouiB (Quinn & Wagner, 2015;
Arnett et al., 2017).

Ile 3yMoBItO€e TOTPeOy 3’sCyBaTH, K KOTHITHMBHI, MOBJICHHEBI Ta IMOBEIIHKOBI
0COOJIMBOCTI JIIBYAT 13 JUCIEKCIEI0 BIUIMBAIOTH HA MPOLEC 1ACHTU(IKALIT MOPYILIEHHS,
a TaKOX SIK1 COIliaJIbH1, METOIOJIOTIYHI Ta KyJIbTYPHI YAHHUKU MOXYTh YCKIIAAHIOBATH
CBO€YACHE PO3II3HABAHHS AUCIEKCII came y [IBYaT MOJIOAIIOrO0 Ta CEPEeIHbOTrO
IIKUTBHOTO BIKY.

AHaJi3 momepeaHix aocaigkeHb i myOaikamiii. Y HaykoBoMmy IHCKypCi
MPOCTEXKYETHhCS TTOCWJICHHSI yBard 70 OCOOJIMBOCTEH AUCIEKCIT y JiBYaT. Y LBOMY
KOHTEKCTI PO3MJISIHYTO JOCIIKEHHSI, 30CepeKeH1 abo Oe3mocepeiHhO Ha JiBYaTax,
a00 Ha MOPIBHSAHHI IXHIX MOKA3HUKIB 13 XJIOMISAMHU 3 METOIO BUSIBJIECHHS T€HIACPHUX
BiIMIHHOCTEH. BiibIicTh Takux poOIT 6a3yrOThCs Ha BUOIpKax AiTEH BIKOM Bia 8 10
15 poxkiB. DoKyC HOCTITHUIIBKOI yBaru CIpsIMOBAHO HAa HEMpPOAHATOMIUHI aCIMEKTH,
KOTHITUBH1 OCOOJIMBOCTI, a TAKOX MIIXOIU A0 AIarHOCTUKU JUCIIEKCIT Ta opraHizaii
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MOJAIBIIIOI OCBITHBOT MIATPUMKH JiBYAT.

OpavH 13 MepIIMX OIJISAIIB, MPUCBIYCHUX MOPQOJIOTIYHUM BIAMIHHOCTSIM MO3KY
IIpH TUCIIEKCIT 3 ypaxyBaHHAM cTaTi, npeactasmia Lambe (1998). ABropka 3a3Havae,
0 Y JIBYAT 13 JUCJIEKCIEI0 3MIHM YacCTIII€ BUSBILIIOTHCS B OpPOITOPPOHTAIBHUX 1
CEHCOMOTOPHHX 30HaX, TOJII AK Y XJIOMIB — Y MEPUCUIIbBIAHCHKIH 30H1 JIIBOT MIBKYII.
ITon16H1 pe3ynbpTaTi mojaano B pociimkenHl Evans, Flowers, Napoliello 1 Eden (2014),
Jie OINMCAHO 3MEHIICHHS 00’€My Cipoi PEUOBHMHHU B CEHCOMOTOPHIM 1 30pOBiit Kopi 1
niByat. Lli gani miarBepmpkeHo B misHimid poooti Krafnick 1 Evans (2019), y skiit i3
3aCTOCYBaHHSAM  BOKcelbHO-MOppomeTpuuHoro anamizy (VBM) 3adikcoBano
BIIMIHHOCTI B CTPYKTYpHI{ OpraHizaiii MO3Ky: y JiBY4aT — 3MEHILIEHHS 00’ eMy Cipoi
PEYOBHUHHM Y MPaBiii CCHCOMOTOPHIM KOPi Ta 30pOBUX aCOIIaTUBHUX 30HAX, Y XJIOMI[IB
— Y MOBJICHHEBUX 30HaX JI1BOI MiBKY!II.

Kpim Mopdonoriynux BIIMIHHOCTEW, OCHIIJIHUKH 3BEPTAlOTh yBary 1 Ha
KOTHITUBHI OCOOJIMBOCTI JiBUaT 1 XJIOMIIB 13 Juciekciero. 3okpema, Arnett,
Pennington, Peterson, Willcutt, DeFries 1 Olson (2017) 3a3Ha4aroTh, 1110 BIAMIHHOCTI
y pe3yJIbTaTax TECTIB Ha YATAHHS OB sA3aH1 3 HU3KOIO KOTHITUBHUX YWHHHUKIB, CEpPEN
AKUX — MIBUJAKICTh 00p0oOKHM 1HQOpMaIlli, KOHTPOJIb IMITYJIbCUBHOCTI Ta CJIIOBECHO-
noriune MuciieHHs. L1 gani y3romkyrotses 3 pesynbratamu Giofre, Cerri, Cornoldi 1
Schoenfeld (2022), sixi BusBwIM CTaOUIBHY TIEpeBary AiBYAT Y HU3II IMiJIIIKAT TECTY
WISC-IV (mkana intenexkry Bekcnmepa mist mitedt, pemakiisa V), mo mos’s3ani 3
00poOkoro  iHdopmallii, 30pOBO-MOTOPHOI  KOOPJMHAIED Ta  3arajbHOIO
KOTHITUBHOIO MIBUAKICTIO. OCOOJIMBO BUCOKI pe3yIbTaTH JiBYATa MPOJIEMOHCTPYBAIN
y 3aBaaHHl «KonmyBanus» (Coding), ske nmoTpeOye MIBHIKOI Ta TOYHOI OOpPOOKH
CUMBOJIIYHOI 1H(QOpMaIi.

OxpeMi TOCHTIIPKeHHS aHATI3yI0Th YaCTOTY BUSIBJICHHS JUCIEKCIT cepel] XJIOMIIiB
1 miBuar. Tak, y po6oti Jiménez, Siegel, Garcia de la Cadena Ta iH. (2009) 3a3Ha4eHo,
0 B yMOBax mpo3opoi opdorpadii (icmanchbka MOBa) KOTHITUBHI Mpodiii AiBYaT 1
XJIOMIIIB 13 JUCIEKCIEID HE JEMOHCTPYIOTh ICTOTHUX BIJIMIHHOCTEH, OJIHAK 3arajibHa
KUIBKICTh IIarHOCTOBAHUX BUIIAJIKIB € 3HAYHO BUIIIOKO CEPEI XJIOMIIiB.

VY nyOmikanii Daniel 1 Wang (2023), npucBsiueHiii aHai3y CTaTUCTUYHUX JAHUX
moa0 Aurmii 3a 2015-2023 poku, MOBIIOMIISETHCS, IO JliBYaTa CTAHOBJISATH JIUIIE
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OJIM3bKO TPETHHU YYHIB, y SKUX O(MIINHAHO MIATBEPKEHO crenudiuyHl TPyaHOIII
naBuanHs (SpLD — Specific Learning Difficulties). ABTopu Takox 3BepTalOTh yBary
Ha TMIearOT1YHI YNEPEeKEHHS B OI[IHIOBaHHI HaBUYaJbHUX TPYIHOINIB JiBYAT —
30KpeMa, Ha Te, AK IX ONHUCYIOTh YYWTEeNl Ta fK II€ BIUIMBAE HAa CBOEYACHE
po3Mi3HaBaHHS MOPYIIeHbB. J[01aTKOBE MATBEPHKEHHS IIUX CIIOCTEPEIKEHb MOIaHO 1 B
nociipkeHHl Arnett ta 1H. (2017), ne 3a3Ha4aeThCs, M0 OCOOIUBOCTI KOTHITUBHOTO
GyHKIIIOHYBaHHS J1BYaT MOXYTh 3aJMIIATHUCS I103a yBarow (axiBiiB HaBITh 3a
HAs’BHOCTI OYEBUIHNX HABUAJILHUX TPYTHOIIIIB.

VY peuensiitHux ornsgax, 3okpema y po6oti Akhila 1 Vishmita (2024),
MOPYIIYEThCS TMUTAaHHS OOMEXKEHOro BpaxyBaHHS [iBUaT 13 JHCIEKCIEI0 B
TPaAUIIMHUX J1arHOCTUYHUX MOJICTAX. ABTOPKHM HaroJIONIyIOTh Ha HEOOX1JTHOCTI
PO3pOOKHU TeHACPHO-UYYTIMBUX I1IX0I1B JI0 MEJAaroriyHol MATPUMKHU. Y MyOIiKaIlisX,
3acHOBaHMX Ha jnociixeHHsax Evans ta Eden (2013; 2020), po3risgaerbes rinoresa
II0JI0 MO>KJIMBO1 3aXHUCHOI POJII €CTPOTEHIB Y MO3KY JIiBUAT, IO MOTEHIIHHO BILTUBAE
Ha TUI NOPYIICHHS Ta BUPA3HICTh HOT0 MPOSBIB.

Mera crarri. MeToo cCTAarTi € Yy3araJibHEHHS HAyKOBUX IyOJIKalil,
PUCBSIYCHUX BUBUYEHHIO TE€HACPHO 3YMOBJICHUX BIIMIHHOCTEH y MpoOsBaxX TUCIEKCIi
Ta IXHHOT'O BILTMBY Ha MPOIIEC BUABJICHHS IIHOTO PO3JIaay ¥ OpraHi3allito meaaroriaaoi
MIITPUMKH J1BYAT IIKUIBHOTO BIKY.

MeToau aociaigkeHHss. Y poOOTi 3aCTOCOBAaHO TEOPETHUYHHWM aHalli3, CUHTE3,
y3arajbHEHHS Ta MOPIBHSAHHA PE3yJIbTaTIB eMIIPUYHUX 1 OTJISJOBUX JOCHIIKEHb, 110
CTOCYIOTBhCSl JMCIEKCIT 3 ypaxyBaHHSIM CTaTeBUX ocoOmmBoctei. [lo posrsimy
BKJIFOUEHO PELIEH30BaH1 MyOiKallii, Kl OXOIUTIOI0Th HEMPOKOTHITUBHI, NICUXOJIOTO0-
MEJAroriydi Ta ColLiaJIbHI aCMEeKTH BHSIBJICHHS 1 MIATPUMKHU JiTeH 31 cnenudiyHuMU
NOPYIICHHSIMU 4YHWTaHHS Ta mnucbMa. OCHOBHY yBary NpHAUIEHO poOoTaM,
OMyOJIIKOBaHUM YIIPOJOBXK OCTAHHBOTO JECATHIITTA, a TAKOXK OKPEMUM JIXKEpesiaMm,
[0 MAalOTh KOHIIENTYaJIbHY I[IHHICTh JJISl PO3YMIHHS Te€HAEPHOT crieluMiKu JTUCTEKCIT
(30kpema, Lambe, 1998).

Pe3yabTaTu gociizkeHHsl. Y X0l OTJISI0BOIO aHaNI3y Cy4acHOI HayKOBOIi
JTTEpaTypu, NPHUCBIYCHOI MAHMCIEKCIT 3 YypaxyBaHHSM TE€HACPHOTO YWHHUKA,
BCTAHOBJICHO HU3KY METOJOJIOTIYHUX TEHJEHIIHN 1 3MICTOBUX OOMEXKEHb, BaXKJIMBUX
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JUISL PO3YMIHHSI MPUYMH HEAOCTATHBOI 1IeHTHdIKAI] I[bOTO MOPYIIEHHS Yy JiBYarT.
Hacamnepen BusiBiieHO, 1110 3Ha4YHA YaCTHHA JIOCIIIKEHb IPYHTY€EThHCS Ha BUOIpKax, 1€
JOMIHYIOTh XJIOTI[i, IO CYTTEBO 3BYXKY€E eMITipudHy 0a3y MI0JI0 OCOOJMBOCTEH
nucnekcii y aiBuar (Arnett et al., 2017; Daniel & Wang, 2023). YHacmiiok 1poro
HasBHI JIIarHOCTHYHI MOJIEN 37Ie01TBIIIOTO OPIEHTOBAHI HA TIPOSIBH, XapaKTEPHI caMme
TS XJIOTILIIB.

Takox 3’siCOBaHO, 1110 ICHYIO41 IHCTPYMEHTH BUSIBJICHHS TUCIIEKCIT 3aJIMIIAI0THCS
HEJO0CTaTHBO YYTJIMBUMH JI0 ii BapiaTUBHUX a00 KOMIIEHCOBAHUX (HOPM, SIKI YaCTiIIe
TPAIUIAIOTBCSA y JiBYaT. THUMOBI METOAMKM, CIHPsSMOBaHI Ha (iKcalliio SCKpaBoO
BUPAXXEHUX MOPYIIEHb, MOKYTh HE PO3Mi3HABATH CKJI/IHIII a00 MPUXOBaHI BapiaHTH
nepediry posnamy, SKi HEpIJKO 3aJIMIIAThes To3a yBaroro menaroriB (Akhila &
Vishmita, 2024). [{ro npobiieMy yCKIaIHIOE TaAKOK HEBPaXyBaHHS COIIOKYJIbTYPHOTO
KOHTEKCTY, 30KpEMa OYiKyBaHOI OBEIIHKH JIIBYAT Y MIKIJIbHOMY CEPEIOBHUIII, Ta Opak
NeJaroridyHoi 4yTIUBOCTI 10 TPYIHOIIIB, 110 HE CYNPOBOKYIOTHCS MOPYIIEHHIMU
JTUCLUIUIIHA 200 MOMITHUMU MOBJICHHEBUMU TiposiBamu (Daniel & Wang, 2023).

VY Hu3Ul myOnikauid NOpyHIYEThCS TAKOXK MUTAHHS MPO MOXIIMBI O10JIOT14HI
YUHHUKHA BIJIMIHHOCTEHM MIXK XJIOMISMH Ta J[IBYaTaMU 3 JIUCIEKCI€I0, 30KpeMa 11010
HEHUPOINCUXOJIOTTYHUX MPOQIIIB 1 BIUIMBY TOPMOHAIBHOTO (DoHY. Y AOCTIIHKEHHSIX
Evans Tta Eden (2013; 2020) o6rpyHTOBY€EThCS TINOTE3a PO MOTEHIIIMHY 3aXUCHY POJIb
€CTPOTeHIB, sIKa, IMOBIPHO, BIUIMBAE HA THII 1 BUPA3HICTh CUMIITOMIB, OJTHAK TOTpeOye
MOJAIBIIOT0 MIKIUCIUILTIHAPHOTO BUBUCHHS.

BucnoBku. Orisg HAyKOBHX JDKEpeN, TPHUCBAYEHUX TEMI TEHIEPHUX
0COOJMBOCTEN y BUSABIICHHI AUCIEKCIi, 3aCBIIUYE, 10 CyYacHI HANmpsIMU HAyKOBOIO
MONIYKY MOKH IO HE OXOIUIIOIOTh Y MOBHOMY 00CS31 BaplaTUBHICTh MPOSBIB LIOTO
posnany y aiBuat (Daniel & Wang, 2023; Akhila & Vishmita, 2024). Ilonpu HassBHICTb
OKpPEMHUX EMIIPUYHUX CIOCTEPEKEHb, L1 JIaHl 3aJMIIAIOTHCS HEIHTETPOBAHUMHU B
IIJTICHY KOHIeNTyaldbHy Mojenb (Arnett et al., 2017), mo oOMexye MOKIUBOCTI
CBO€YACHOT'O PO3IMI3HABAHHS MOPYIIEHHS Ta ajarTalilii neaaroriyHoi miATPUMKHA J0
noTpelb AiBYaT 31 cnenu@iuHUMU MOPYLUIEHHSIMU YUTaHHS 1 TUChMA.

3’sicoBaHO, IO TIOMIMPEHI MIarHOCTHYHI MIAXOJM ¥ METOIWKH HaWdacTile
30pI€EHTOBAH1 Ha BUSIBJICHHS MPOSBIB, XapaKTEPHUX JJIsl XJIOMINB. SIK HACIIJIOK, ACsKi

116



BapiaHTH TMepediry MIUCIEKCii, TUMOBI JUIs JIBYAT, 3aJMIIAIOTHCS I103a YBaroro
daxismi. Oxpemy yBary mpuBepTae mpodjaemMa 0OMeKEHOTO PO3BUTKY IHCTPYMEHTIB,
3MaTHUX (ikcyBaTH HempsiMi abo KoMIleHcoBaHi (opMU po3iamy, SKI YacTilie
cnoctepiratotbest 'y AiBuaT (Akhila & Vishmita, 2024). Ile cnpuumHse pusuk
HEPIBHOTO JOCTYIY 10 AIarHOCTUKH Ta OCBITHBOI MIATPUMKH, MOnpu (opMaiabHy
TeHJEPHY HEUTPAIBHICTh HASIBHUX IT1JIXOIIB.

IlepcnekTuBM MOJAJBIIMX AOCHiIKeHb. [lomanbin AOCHIHKEHHS JOULIBHO
CIpsIMyBaTH Ha:

— CTBOpPEHHs Ta ampoOallito JIarHOCTUYHUX 1HCTPYMEHTIB, YYTJIWBHUX JO
BaplaTUBHUX 1 HEOUEBUAHUX (POpPM IHUCIEKCii, 30KpeMa y JiBY4aT MOJIOJILIOrO
MIKIJTLHOTO BIKY;

— BHUKOPUCTAaHHA MDKIUCIMUIUIIHAPHOTO TIAXOAY 3 YypaxyBaHHSM JIaHUX
KOTHITUBHOI HEWPOHAYKHU JUIsl yIOCKOHAJIEHHS MEJaroriyHoi MpakTUKU B PoOOTI 3
JITBMH, SIK1 MAIOTh crielii(i4HI MOPYIIEHHS YUTAHHS 1 TUChMA;

— BUBYEHHS KOMIIEHCATOPHUX CTpATETid, K1 3aCTOCOBYIOTH JiBYaTa, 110 JacCTh
3MOTYy BUSIBUTH MAapKepH MI3HHOTO PO3II3HABAHHS TUCIEKCI,

— aHaJIi3 MeAaroriyHol MPaKTUKK 3 METOIO BUSIBIICHHS MOTEHIIHHUX YIIEpEHKEHb
y (hopMyJIFOBaHH1 3aMMUTIB HA JIIATHOCTUKY Ta OLIHIOBAaHH1 HABYAJILHUX TPYAHOIIIIB,;

— PpO3poOKy MoOJenei MenaroriyHoi MIATPUMKH, 0 MOEJHYIOTh MPUHIIUIH
HEHPOOCBITHHOTO MiIXO/Ty, IHKIIO3UBHOCTI Ta T€HACPHOT Yy TIUBOCTI.

Peanizamiss  3a3HaueHUX  HanpaAMiB  cOpusITUME  (QOPMYBaHHIO  OLIbII
30aaHCOBAHUX ITIIXO/IIB IO BUSBJICHHS U MIATPUMKH JIITEH 13 AUCICKCIEI0 HE3ATIEKHO
BiJI CTarTl.
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